	Calgary Board of Education Support Plan: This document has been created by Student Services Support at the Calgary Board of Education to assist schools in their work with students who have special education needs. This document can either be printed for use or completed on the computer. 
Key examples are included at the back of this document to help guide your Learning Team through the process of creating, modifying and updating Behaviour Support Plans.


	Support Plan For: Student Example

	School: School Name                                      Age:                  Grade: 

	Objective: To ensure that staff are aware of behaviour support procedures in place to maintain a healthy learning environment for Student Example, other students and staff.

	Rationale:

When Student is anxious, he needs assistance to de-escalate. The behavior support plan will help staff respond to Student’s anxiety in a consistent, productive way, while providing the basis for Student to develop self-management skills over his high school years. The plan will also take into consideration the safety and learning environment of Student’s classmates.

	KEY UNDERSTANDINGS 

(Begin with the student's strengths and information relevant to a positive understanding of the student, as well as information which supports the Learning Team to implement this support plan. For example, the student's diagnosis and key assessment information [Cognitive, Sensory, Speech-Language] might be included here, as well as more subjective statements about hobbies, preferences, struggles and background.) 




	Note: a copy of this plan should be kept in the office and should be read by any school

personnel before they work with this student

	Staff working with Student Example will read and sign this plan.

	Be aware of antecedent events. This behavior is most likely to occur when:



	Be aware of warning signs (escalating behaviours)
4 Levels of Anxiety:

1. Something is wrong: 
· Student might say “……….” He may start talking in a louder voice (he isn’t getting what he wants and thinks you can’t understand him.) 
· Printing is messier than usual (consult desk work to compare the day to others.) 
· Student may repeat a request over and over again.
· He may say “…..” apparently to himself in an irritated tone of voice.

2. Starting to feel overwhelmed: 

· “…..” is repeated in a louder than usual voice. Voice sounds tense and agitated.

· Student may make clear demands for something he wants you to do. 
· Talking about feeling “……” or “……” 
3. Feeling overwhelmed:
· Voice is loud, clearly agitated.
· At this point Student cannot handle any more verbal input. He may hold both hands up in the air meaning “back off, shut up.”
· He may scream in a high-pitched voice.
· He may jump up and down while displaying other anxious behaviours.
· If he is left alone or without reassurance, behaviours may escalate.  Usually, Student will be responsive to verbal assistance and reassurance from familiar people.  However, it is crucial for all adults around him to do their best to understand the situation, maintain calm, and use consistent language and tone.
4. Self-harm:
· Student will hit furniture or himself. 
· This may range from open slap to the leg, or a closed fist to the face. He may bang walls or furniture and injure his hands.
· If arms are restrained, he may bang his head.

	These behaviours are communicative in nature and indicate that Student is having difficulty.

	Immediate measures (list plans to defuse the situation)
1. Something is wrong:
· Repeat back video talk in a calm, quiet voice. If the situation involves correcting a mistake, or asking Student to change a behaviour, quietly remind him of the rule or expectation, that it is OK to make mistakes, that correcting the mistake is the appropriate thing to do, and that Student is OK. 
· Prompt Student to copy down a written solution to the problem, or write it down for him in the agenda. For example, if something is “broken,” write down a day and time when it will be “fixed.” (“Mr. Smith will fix the internet at 5:00 pm” – at which point Student will have gone home.).
· Encourage Student to use squish toys from box
· Use voice meter to cue a quieter tone of voice.
· Cue “No Problem” or “Little Problem” when appropriate

· If Student responds to a reasonable request or statement loudly and inappropriately, cue “No yelling at school” and cue him to apologize in a complete sentence “I am sorry for yelling at you (name).” He will likely need the full sentence written out.

2. Starting to feel overwhelmed:
· Prompt Student to refer to the written solution and repeat it back to you. Once he starts to repeat it, or even comment on it, this shows he is accepting the solution

· Cue appropriate behaviours: “Student must be calm,” “Student must be quiet” “Student must be patient” or “Student must be….” And let him fill in the word.  Respond to loud vocalizations with “No yelling” or just “No…..” and let him fill in the word.

· It sometimes also works to say “That was yelling” in response to a yell and then cue “No yelling” along with the positive behavior prompts.
· As before, if Student responds to a reasonable request or statement loudly and inappropriately, cue “No yelling at school” and cue him to apologize in a complete sentence “I am sorry for yelling at you (name).” He will likely need the full sentence written out.

· You may ask Student to put his hand on your shoulder to feel safe. If he puts his hand on your shoulder this is a signal that he does not feel safe and needs reassurance.
If loud vocalizations continue more than 10 minutes, and Student does not respond or de-escalate to Level 1, remove other students from situation (e.g. to adjacent classroom). Call for admin assistance if appropriate. Student remains in classroom with at least one staff member.
3. Feeling overwhelmed:
· Always have a staff member with Student at this point; do not leave him alone.
· Repeat back video talk only –do not try to argue with Student or explain things to him.  Student cannot handle any more verbal input at this level of escalation. 
· When indicators show he is at a Leval 1 or 2 again, cue appropriate behaviours and responses as above.  
· To redirect persistent Level 3 behaviour, cue desired behavior in a firm voice. Maintain tone until Student shows some indication of understanding.
4. Self-Harm:

· At least two staff members need to be with Student at all times; do not leave him alone. 
·  In firm voice, cue “NO HITTING” if Student hits furniture or himself.

· Repeat back video talk. 

· If verbal cues are not working, one staff member calls office (……………) to have a trained administrator assist with non-invasive arm restraint. 
· If self-harm escalates to level where Student risks serious injury, (fist to face, head banging on floor) call Parent (Work number) or (Cell number) or alternate caregiver (home number or alternate number are located at…..)

	Implement positive behavior supports (describe pro-active strategies to use consistently to support the student and that will increase his ability to communicate his wants and needs, and that will teach alternative, more acceptable responses to frustration)

	· Written schedule on board
· For projects with many steps, list all the steps and show Student an example of what the finished product should look like.

· Provide squeeze toys

· Use firm voice in school on regular basis so Student learns what it sounds like

· Special days / Transition times such as no school days and course changes: Write on large size wall calendar that Student can read. Also put important days in his agenda.

· Teach Student appropriate relaxation activities, and have a space in the room where he can go to relax (couch, bean bag chair. Must be in a public space.) Encourage use of books, squish toys
· Long term: Personalized 5-point anxiety scale listing appropriate responses  to each level of anxiety, created with Student’s input and input from home

· Have a plan to address for typical causes of anxiety such as wait time, loud noises, mistakes, or changes in routine before a crisis happens

· Long term: All staff build rapport and trust with Student so he responds positively to them in a crisis or potential crisis. Includes: daily greetings and responses, verbal scripts for situations

· Long term: Teach and encourage Student to ask for assistance when needed, and give information about himself. 



	Help peers learn to:
· Not react to Student’s anxiety; understand that it is not their fault

Leave quickly and quietly when asked to leave room
· Work appropriately with a different staff member if regular teacher needs to be with Student
· Buddy Student up with socially skilled members of the class to help build interaction skills

	Staff will (include any other measures that staff need to take)
· Be familiar with behavior plan and trigger events


	Reactive Plan: In spite of proactive strategies, if aggressive or unsafe behavior occurs, the following plan is in place.
· See “Immediate Measures” stages 3 and 4

	Have all team members, including parents, guardians, and the student – where appropriate, sign the plan.
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